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ABSTRACT 

This document presents materials and guidelines for 
evaluating Colorado high school students’ attainment of the eight state 
standards for consumer and family studies that pertain to teen challenges and 
choices. The materials presented are designed to promote and evaluate 
students' mastery of the following competencies: (1) examine and demonstrate 

personal power by exploring self-concept, peer pressure, personal 
responsibility, communication, and decision-making skills; (2) investigate 
and analyze behaviors leading to a lifestyle of total wellness; (3) examine 
personal skills needed to effectively manage personal and family 
relationships; (4) understand human growth and development and the issues 
involved in personal sexual decision making; (5) recognize rights and 
responsibilities as defined by the law; (6) identify characteristics of 
destructive behaviors and their consequences while exploring various coping 
strategies; (7) utilize information for handling health and emergency 
situations; and (8) implement the goal-setting process for personal growth. 
The following materials are included: (1) the eight state standards for 

Colorado’s teen challenges and choices curriculum; (2) authentic assessment 
guide sheets that each contain the specific content standard, the rationale 
for mastering the skills and knowledge addressed in the standard, a student 
task, and a scoring rubric to evaluate completion of the task; (3) 
instructions for converting rubric scores to grades; and (4) student learning 
assignments. (MN) 



Reproductions supplied by EDRS are the best that can be made 
from the original document. 
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Colorado Teen Challenges and Choices Curriculum 
State Content Standards for Consumer & Family Studies 

l Personal Power 

Content Standard: 

The student will examine and demonstrate their own personal power by exploring self- 
concept, peer pressure, personal responsibility, communication and decision-making skills. 

IL Total Approach to Wellness 

Content Standard: 

The student will investigate and analyze behaviors which can lead to a lifestyle of 
total wellness. 

DL Relationships 

Content Standard: 

The student will examine personal skills needed to effectively manage personal and family 
relationships. 

IV. Understanding Sexuality 
Ct ontent Standard: 

The student will understand human growth and development and the issues involved in 
personal sexual decision-making. 

V. Teens and the Law 
Content Standard: 

The student will recognize rights and responsibilities as defined by the law. 

VI. Destructive Behaviors and Addictions 
Content Standard: 

The student will identify characteristics of destructive behaviors and their 
consequences while exploring various coping strategies. 
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VII. Emergency Care/Consumer Health 
Content Standard: 

The student will utilize information for handling health and emergency situations. 

VIII. Power of Success 
Content Standard: 

The student will implement the goal-setting process for personal growth. 




4 



ACKNOWLEDGMENTS 



The development of State Standards and Authentic Assessments for the Teen Challenges and 
Choices Curriculum for Vocational Consumer and Family Studies in Colorado represents the 
efforts of a number of teachers from our state. We would like to thank each of the following 
teachers for their efforts in developing and writing these materials for use in the classroom. It is 
their hard work and dedication to the field that has made this project possible. We would like to 
extend a special thank you to Pat Bohlender, State Program Manager, for her leadership, 
expertise, and professional support in updating and advancing the state Teen Challenges and 
Choices curriculum. 



Pat Bohlender 

Program Manager, Consumer and Family Studies 
Denver, Colorado 

Peggy Calhoun 
Arvada High School 
Aivada, Colorado 

Phil Goemer 
Liberty School 
Joes, Colorado 

Sondra Inman 
Columbine High School 
Littleton, Colorado 

Cherryl Kilgore 
Wasson High School 
Colorado Springs, Colorado 

Lori McManigal 
Wasson High School 
Colorado Springs, Colorado 

Hope Neergaard 
Rangeview High School 
Aurora, Colorado 

Colleen Peppier 
Longmont High School 
Longmont, Colorado 

Linda Wateman 
Ponderosa High School 
Parker, Colorado 




5 



Page 1 of 4 



CONVERTING RUBRIC SCORES TO GRADES 



How do rubric scores convert to grades? There is no hard and fast guideline. Certainly 
there is no easy formula such as 4 = A, 3 = B, 2 = C. Teachers who have tried this formula 
have found that many students who formerly received A's now receive B's -- a sure way to 
convince parents that rubric scoring is unfair! 

To decide how you want to convert rubric scores to grades, first define for yourself 
what an A has meant in your class up to now. Does the student who meets all expectations get 
an A? If so, that is a 3 on the rubric. Do students receive A's only when they do exceptional 
work without fail? That is what a 4 would mean. If you give A's to students who consistently 
meet expectations with occasional excellence, that would be some combination of 3's and 4's. 

You might use for a guideline the general grade descriptors which have been approved by 
the Instructional Steering Committee (APS) for use on pilot report cards. (These descriptors are 
for providing information about the student's progress, not for validations, which require meeting 
a standard.) They address the student's consistency, proficiency, and mastery of concepts. 
Which set of descriptors would fit the A's, B's, and Cs you have been giving? 

4 • Consistently meets performance standards 

• Exceeds developmental expectations toward benchmark 

• Expands on application of concepts. 

3 • Consistently meets performance standards 

• Meets developmental expectations toward benchmark 

• Applies concepts 

2 • Inconsistently meets performance standards 

• Partly meets developmental expectations toward benchmark 

• Understands concepts and progressing toward application 

1 • Rarely meets or does not yet meet performance standards 

• Getting started on meeting developmental expectations toward benchmark 

• Beginning to understand concepts 

N • No attempt 

• No evidence 



Developed by Aurora Public Schools, Aurora, Colorado (1995) 
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The key is to look at your rubrics and ask yourself, "What grade have I been giving to 
students whose achievement is described by each level?" When you have reached a decision that 
is fair to students and consistent with your expectations in the past, make your conversion 
method clear to the students in advance. 

Some people react, “But this system is so arbitrary and inconsistent!" Of course it is -- 
because we're still dealing with grades. It has always been true that students may receive an A 
from one teacher and a B from another for similar work. Nevertheless, by stating expectations 
clearly in our rubrics ad publishing grade equivalents in advance, we are taking a step towards 
fairer scoring practices. 



Developed by Aurora Public Schools, Aurora, Colorado (1995) 
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Samples of Ways to Convert Rubric Scores to Grades 



TEACHER A says: "On every assessment, a combination of 4 on at least half of the rubrics 
and 3 on the other half will receive an A; a B means at least half of the scores are 3 and half 
are 2.” In other words, he gives an A to a student with an average of 3.5 or above; a B to a 
student whose average is 2.5 - 3.49, etc. (NOTE: This method averages rubric scores only to 
convert them to grades. Rubric scores should not be averaged for a validation, which means 
consistent achievement at the same level.) 



EXAMPLE 



(This is a scoring sheet only. The complete rubrics would have been given to students with the 
original assignment.) 



CONTENT 

My decision-making process accurately expresses the essential 
information about the geographical area as well as the criteria 
expressed by different community members in deciding how the 
area should be developed. 


4 


3 


2 


1 


SCORE 


COMPLEX THINKING: Constructing Support 
My speech gives all the important information to support the point 
of view of my community member. The information is clear, 
complete, and correct I also tell what information I do not have, 
but which might make a difference. 


4 


3 


2 


1 




LEARNER OUTCOME AND PROFICIENCY: Quality Producer 3 
The delivery of my persuasive speech is effective. 


4 


3 


2 


1 





A = 3.5 -4.0 TOTAL 

B = 2.5-3.49 AVERAGE 

C = 2.0-2.49 

D = 1.5-1.99 

TEACHER B uses a similar method, but adds up all the rubric points instead of averaging. For 
example, on an assessment with the three rubrics, 12 points are possible. She prints the grade 
equivalent of points on the scoring sheet like this: 

10 - 12 = A (At least one 4 and two 3's) 

8 - 9 = B (At least two 3's and one 2) 

6 - 7 = C (Minimum of all 2's) 

The letter grade for the entire assessment is then recorded in the gradebook. 

EXAMPLE ON NEXT PAGE. 

Developed by Aurora Public Schools, Aurora, Colorado (1995) 
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(This is a scoring sheet only. The complete rubrics would have been given to the students with 
the original assignment.) 



CONTENT 

My decision-making process accurately expresses the essential 
information about the geographical area as well as the criteria 
expressed by different community members in deciding how the 
area should be developed. 


4 


3 


2 


1 


SCORE 


COMPLEX THINKING: Constructing Support 
My speech gives all the important information to support the point 
of view of my community member. The information is clear, 
complete, and correct. I also tell what information I do not have, 
but which might make a difference. 


4 


3 


2 


1 




LEARNER OUTCOME AND PROFICIENCY: Quality Producer 3 
The delivery of my persuasive speech is effective. 


4 


3 


2 


1 





A = 10 • 12 
B = 8 - 9 
C = 6 - 7 
D = 4 - 5 



TOTAL 



TEACHER C has created a grid that converts rubric scores to percentages. She averages the 
rubric scores on each assessment, and then records the percentage equivalent in her gradebook. 
Her scoring sheet looks like example A, but she takes the average and converts it into a 
percentage. 



A 


B 


c 


D 


4.0 = 100% 
3.9 = 97 
3.8 = 96 
3.7 = 95 
3.6 = 94 
3.5 = 93 


3.4 = 91% 
3.3 = 90 
3.2 = 89 
3.1 = 188 
3.0 = 87 
2.9 = 86 
2.8 = 85 
2.7 = 84 
2.6 = 83 

2.5 = 82 


2.4 = 81% 
2.3 = 80 
2.2 = 79 
2.1 =78 
2.0 = 76 
1.9 = 75 
1.8 = 74 
1.7 = 73 
1.6 = 72 


1.5 = 70 
1.4 = 68 
1.3 = 66 
1.2 = 64 
1.1 =62 
1.0 = 64 



(CAUTION: DO NOT USE THE RUBRIC SCORES THEMSELVES TO OBTAIN A PERCENTAGE; THIS WILL GIVE 
STUDENTS A MUCH LOWER PERCENTAGE THAN THEIR ACHIEVEMENT REPRESENTS. FOR EXAMPLE, A 3 
IS 75% OF A 4 - BUT THE STUDENT WHO MEETS EXPECTATIONS AND RECEIVES A 3 IS DOING BETTER 
THAN , C 1 WORK.) 

Developed by Aurora Public Schools, Aurora, Colorado (1995) 
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BEST COPY AVAILABLE 



TCC-I-STRD (1) 



CONSUMER AND FAMILY STUDIES 
Authentic Assessment For Teen Challenges and Choices 



Content Standard I: Personal Power 

The student will examine and demonstrate their own personal power by exploring self 
concept, peer pressure, personal responsibility, communication, and decision making skills. 

Why Do This? 

Everyone of us has personal power; the power to make choices for ourselves. These 
choices include making good decisions about friends, learning to communicate and relate 
to others, and acting responsibly. We have the power to develop a positive self-concept, 
a sense of self-worth, and to promote self-improvement. 



Task: 



Create and write a book about yourself. The book must include fifteen activities that 
enable you to reflect on past experiences, examine present challenges, and develop 
strategies to meet your personal needs. The book must be well-written, using proper 
grammar and sentence structure, be creative in its presentation, utilize different forms 
of illustrations, be written in ink, typed, or word processed, and be neat, well-organized, 
and on time. 



Riivic: 

4 I developed a book about myself that met all criteria listed above. I presented 

information that is creative and represents plausible conclusions as appropriate for 
the activity. 

3 I developed a book about myself which included all fifteen activities and met the criteria 
listed above. 

2 I developed a book about myself that included less than fifteen activities and did not 
meet other established criteria. 

1 I completed a minimal number of activities and did not adhere to the established criteria. 
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